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CHAPTER I 
DEVELOPING A CURRICULUM GUIDE 
1. Statement of Problem 
Purpose of the guide.-- The problem of this study is to 
construct a social studies curricular guide for grades one 
through six. The main purpose of this social studies guide is 
to equip each teacher 1 and particularly the new teacher to the 
system1 with an organized report of the areas to be covered in 
the curriculum. With this information in an organized form the 
teacher will be able to develop the program to meet the 
11 
achievement abilities of the pupils. Michaelis says in part: 
11The central function of any pattern of organization 
is to provide help to teachers and other school workers 
in developing rich learning experiences with children. 
As developed in most social studies programs, the 
framework provides a general approach to the development 
of learning experiences considered to be most valuable 
for children. 11 
Justification.-- 11 Sudbury has growing pains." This 
statement provided the stimulus for a scientific study of a 
problem. The sudden increase in population has increased the 
school enrollment 1 which will continue to grow each year. 
Recently when a one room school included two or three grades, 
the curriculum content was determined by the abilities of the 
<=) teacher to utilize material in the graded textbooks. With the 
I l! 11 John U. Michaelis, Social Studies for Children in a I~: Democracy, Prentice-Hall, Inc., 1950 1 p .115. 
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increase in school enrollment 1 each grade is now represented 
by at least three classes. Under the grouping arrangement each 
grade is recognized as it moves on to the following grade. 
Children meet in these classes with different content back-
grounds in some areas of history and geography. This situation 
is due to the inadequacy of the present curriculum guide to 
provide for a sequential development of basic understandings. 
The ~witer assumes that with the completion of this guide, the 
degree of background understandings will be more uniformly 
organized. This guide does not intend to restrict or regulate 
any material not covered in the guide. 
2. The Environment 
Setting.-- Sudbury is a town, located between Boston and 
Worcester, with a population of about 6,000. The elementary 
school enrollment, which includes grades seven and eight, is 
11 
at this time near 900. A recent study in Sudbury found these 
facts to be of importance: 
11 Sudbury is a rapidly grovring rural-suburban 
community with a wide variety of religious and cultural 
opportunities. ~he majority of the population is engaged 
in industry and business. Statistical reports show that 
the school enrollment is growing steadily as the 
population of the town increases; the age distribution 
is normal; and mental ability has a normal rahge, with 
the greater number of pupils falling in the average to 
high groups.n 
Physical Plant.-- Classroom facilities are somewhat 
1/ Rocona I. Davis (Chairman), Evaluative Criteria Booklet 1 1956, Number One 1 Sudbury Elementary Schools, Sudbury, 
Massachusetts, p. 2. 
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spread out due to existing housing conditions. In the center 
of the town grades one through three are housed in a modern 
twelve room building that is situated across a driveway from 
an old ten room high school. This latter building is used to 
house the intermediate grades. A third building, a two room 
elementary school, is used for one first grade and one second 
grade in the section of town called South Sudbury. Anticipating 
the expected increase in enrollment, the administration is 
get~ing ready for the use of a third building. This building 
was a storage shed for the Edison Company, and will house two 
first and two second grades in South Sudbury. The gymnasium in 
the new elementary building will house five classrooms. These 
last nine classrooms will move into a new fourteen room 
building now under construction. 
Looking Ahead.-- Sudbury is trying to meet the needs of 
her students in a sound and intelligent manner. Plans are 
being made for future buildings as they become necessary. The 
elementary faculty has just completed a two year. evaluation 
study of the elementary prugram. Teacher committees are 
working on textbook revisions. Released time for Workshop 
activities is being used for the study of the community's 
school problems. Parents are involved in these discussion 
groups, contributing to the approach to these community 
problems. 
3 
CHAPTER II 
BELATED LITERATURE 
Criteria used.-- Leaders in the field of curriculum 
development agree that a curriculum which will meet the needs 
of the pupils must be structured on an organized framework. 
This framework is based on the understandings which pertain 
to the relationship of the pupil with society in a sequential 
t 
manner. The following major points are noted for use in the 
.!1 
reorganization of the social studies curriculum: 
11Educators are agreed that curriculum which meets 
the needs of children must provide experiences that (1) are life-centered and help children deal with 
problems in the complex and changing society in which 
they live; (2) take into account the needs, interests, 
purposes, ability, and, maturity of a particular group 
of children and at the same time provide for the 
individual differences which exist in the group; (3) have 
meaning and significance to the learner in terms of his 
goals; (4) provide for the total development of children--
their emotional, social, physical, as well as intellectual 
development; and (5) permit children to live democraticall 
so that they develop the attitudes and competencies 
needed by effective democratic citizens. 11 y 
Michaelis in dealing wit4~-the subject of organization 
s~s: 
11The organization of the program should be flexible 
and subject to revision. It is essential that flexibility 
be provided so that teache,r~ can make adaptations to the 
needs of children. New developments in education and 
changes in co~unity conqi~~ons should be reflected in 
!/ Lavone A. Hanna and Gladys L. Potter and Neva Hagaman, Unit 
Teaching in the Elementary School, Rinehart & Company, Inc. 
New York, 1955, p. 74. · · 
2/ John U. Michaelis, Social Studies for Children in a 
Democracy, Prentice-Hall, Inc. N~w York, 1950, p. 144 
.:..4-
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the program as they arise. Experimentation should be 
carried out to appraise the value of new propose~s, and 
to determine whether they should be incorporated in the 
program. Systematic attention should be given to 
continue revision so that the program can be kept 
up-to-date. n 
Approach.-- Many types of programs have been developed 
and put into practice. The ideas range from a basic reading 
. !I 
to an activity type situation. Michaelis lists some of the 
program types: (1) Textbook for each subject; (2) Sep~ate­
Subject Units; {3) Comprehensive Social Studies Units; (4) 
Social Living. The main difference between these areas are 
"teacher taught 11 or 11 teacher ana. child combining to create and 
develope. 11 
The author, in his review of sample study guides, finds 
most schools have stopped using a single textbook approach and 
are developing programs on a more realistic and child related 
course of study. Michaelis in discussing the single textbook 
:?/ 
approach writes: 110nly a few elementary-schools use this y 
approach at the present time. 11 Lee and Lee in their book 
"t>Jrite: 
11 Bevealed in a study of proposed programs are five 
elements that are nearly universally present. First 1 
whatever type of program is followed, the work of most 
of the classes is coming to be organized into units of 
work. Many courses are no more then a collection of 
1/ John U. Michaelis, Social Studies for Children in a 
Democracy, Prentice-He~l, Inc. New York, 1950, pp. 13-16. 
y Ibid. I p. 14. 
y J. Murray Lee and Dorris M83 Lee, The Child and His 
Curriculum, Appleton-Century-Crofts, Inc.~ 1950, p. 329. 
5 
suggested units, sometimes with an apparent sequence and 
at other times with no recognizable sequence. Second, the 
teacher has more responsibility for determining what is 
to be studied and what is to be done. Third, the work 
of the first grade is usually centered around th~ home, 
whereas the community is emp~asized in the second grade. 
Beyond the second grade there is little agreement. Fourth, 
gradually a much greater variety of learning experiences 
is being utilized. These provide a more vital program in 
their tendency to emphasize participation. Fifth, the 
use of community resources, f_ilms, and other learning 
resources is more common than in the previous decade. 
This departure from a dependence solely upon books for 
learning experiences has much in it to commend. 11 
y' 
After reviewing numerous programs, Michaeli~i writes: 
nrt is the judgement of the writer that unified approaches 
as represented by the comprehensive social~studies-units and 
,, 
' social living approaches are far superior to other types of 
. £V . 
social studies programs. 11 Wesley suggests five steps for 
developing a curriculum: 
11The making of· a curriculum can be divided into 
five steps: (l} the analysis of society to ascertain its 
demands and standards; \2) the determination of objectives; (3) the selection of prgp~r activities and contents; (4) 
the organization of these materials into suitable forms 
for teaching; and (5) the. arranging of the materials to 
fit the varying needs of cl.asses and individuals. n y 
Heffernan states: 11The major function of education is to 
guide each individual in the formulation and achievement of 
i/ John U. Michaelis, op. cit., p. 17 
gVEdgar Bruce Wesley, and Mary A. Adams, Teaching Social Studiel 
in Elemente~y Schools, D. C. Heath and Company, Boston, 1946, 
p. 92. 
~ Helen Heffernan, An Experiencing Curriculum In The Social 
Studies, National Council for the Social Studie~ Twelfth Year 
Book, 1941, Chapter Five, The National Council for the Social 
Studies, Washington, D. C., p. 5?. 
6 
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his purposes and to enrich society through the highest 
realization of individual personality. 11 
Reorganization:-- Many provisions are necessary for 
11 
curriculum revision or reorganization. Wesley says: 
11 If the social studies program in a particular 
system.is to be revised, what provisions should pe made 
for effecting the result? There are two principles which 
should be recognized and observed. They are: 1. The 
responsibility for revising the curriculum must be 
definitely placed in the hands of one person or of a 
small committee; 2. Every member of the staff should 
participate in the work. 11 
Separate steps must be considered before any attempt is 
:G.I 
made for this reorganization. Wesley outlines an elaborate 
plan for this purpose. Basically he includes some of the 
following major points: (1) the revision should have 
administrative consent and should include all members of the 
staff; (2) the scope and limits of the revision should be 
clearly outlined; (3) the chairman 1 s duties along with the 
various committees should be stated; (4) surveys of the school, 
the existing curriculum and other systems is a necessary 
function; and (5) reviews of literature, trends and local 
resources will aid in this attempt. For a complete analysis of 
this procedure the author cites this set of guides as being 
2.1 
clear, direct, practical. Kelty in her Wl?itings points out: 
Y Edgar Bruce 'VTesley, Teaching The Social Studies, D. C. Heath 
and Company, Boston, 1942, p.66. 
:G./ Ibid, pp. 67-74. 
~Mary G. Kelty, The Selection and Adaption of Subject Matter 
In The Social Studies, National Council for the Social 
Studies Twelfth Yeex Book, 1941, Chapter VI, The National 
Council for the Social Studies, Washington, D.C. p. 79 
7 -
I 
"If space permitted it 'tvould be desirable to revie't<T 
at this point the standards or principles for -~s·electing 
subject matter which have been formulat~d by various 
organizations, committees, and individual writers over a 
period of years; limitations forbid such consideration. 
A general comment may suggest, however, why such lists 
have not been more helpful in practice. 11 
Content.-- Limitation of space and for fear of dangerous 
repetition, t'he author has limited the number of forlJ1.ulas for 
'),. ' 
reorganization. Nume~ous ditailed patterns have been set up 
for this purpose and reference has been given to highlight 
some of these structures. Rules or governing factors should 
11 
bend with the need of the organizing committee. In Kelty's 
review of using broad generalizations such as: for developing 
harmonious social relationships, for the understanding and 
practice of the democratic way of life and other similar 
statements she 1vrites: 
nconsequently, the formulations of principles 
decorated the beginning pages of printed courses of study 
but had little functional value. 
The great need at present is for clearer thinking in 
the process of stepping down from the general statements 
to particular programs for classrooms. In such intermedia e 
steps lie areas of experimentation that.must be carried 
on before the validity of specific practices can be 
established. 11 
~~ plans or approaches have been made in the content 
area. Each plan incorporates some of the national ideas and 
some of its own individual content. Michaelis in his study of y 
this area, finds agreement in the primary grades and some 
1/ Op; cit. 1 p. 79 
EV John U. Michaelis, Social Studies for Children in a 
Democracy, Prentice-Hall, Inc. New York, 1950 pp. 18-19. 
8 
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agreement in the intermediate grades. Michaelis lis:ts the 
following as representative of 121 courses of study throughout 
the country: 
11Kindergarten and Grade I. The dominant emphasis in 
these gTades is upon the immediate environment of the 
child. Units on home, school, and neighborhood are most 
frequently mentioned. 
Grade II. Units on the child1 s community with· 
emphasis on community helpers or workers are recommended 
in most courses of study. 
Grade III. The expanded community and ways in which 
food, shelter, and clothing are secured are emphasized. 
Grade IV. Units on type studies of different 
countries and the child1 s home state are most frequently 
mentioned. 
Grade V. Early American life and life in different 
regions of the United States are emphasized. 
Grade VI. The dominant emphases at this level appee..r 
to be Europe and European backgrounds of American history 
Asia, and Africa. 11 
The author has outlined these content areas as stated by 
Michaelis and it is recommended for a detailed account of this 
study to read reference cited. Wesley outlines various courses 
of study in his writings to present a wide picture of social y 
studies in this country. His outline of the Fresno 1 
California guide is as follows: 
Fresno, California 
Grade I Living at home and school 
I~ Living in the community 
~John u. Michaelis, Social Studies for Children in a 
Dl~mocracy, Prentice-Hall, Inc. New York, 1950, pp. 19-20. 
~ . &~ Edgar Bruce Wesley, and Mary A. Adams, Teaching Social Studies 
in Elementary Schools, D. C. Heath and Company, Boston, 1946, 
'p. 181. 
9 
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III Living in'primitige communities 
IV Living in varying physical environments 
V Liv.ing in city~ county, state, nation~ 
and continent 
VI Living in the world at large 
1/ 
The Commonwealth of Massachusetts- suggests these content 
areas for grades four, five and six. Grade four covers the 
community, the state and New England. Grade five is the study 
of the United States. Grade six includes our neighbors to the 
north and south of us. 
The author has tried to present sample guides to show some 
of the major content areas used. These guides may be of some 
help in an organizational problem, but it is advised to 
incorporate into any curriculum content that is directly 
concerned with the individual communities environment. 
Viewpoints.-- The author when writing this review of 
literature, felt some attention should be given to basic 
philosophies. Various sources are used to help gain a clearer 
gj . 
picture of curriculum organization. McNerney states: IIAny 
society that wants to survive must establish an educational 
~rogram designed to prepare its youth to participate in its 
active affairs. 11 
y 
The Educational Policies Commission expresses it in 
~ Massachusetts Department of Education, A Curriculum Guide 
!for Intermediate Grade Teachers~ Massachuse.tts Department of 
Lducation, pp. 432-433 •. 
~ Chester T. McNerney, The Curriculum, McGraw-Hill Book 
Company, Inc. 1953, p. 101. ~ The Educational Policies Commission, The Purpose of 
Education in American Democracy, Washington, D.C., National ~ducat'ion Association, 1938. 
10 
0 
this manner: 11The function or goals of social studies should 
be viewed with special reference to the purposes of education 
in American democracy." 
Evaluation.-- Constructing, developing and presenting 
a program are the main points of consideration in a curriculum 
reorganization, however, a 11return look 11 or evaluation is 
11 
necessary. Lee and Lee write: 
IINo elementary school can be sure of the effectivenesl 
of its instructional program without a program of 
continuous evaluation. It also must know where the 
desired changes are not taking place. As teachers we need 
to be able to do an effective job in interpreting .all 
data concerning individual children. n 
Evaluation not only reviews the learning that has taken 
place, but gives added information for the reorganization of 
content, method of instruction and group process. Teacher 
evaluation is a necessary function ~n the classroom of today. 
gj 
The writer's statement is carried further by Michaelis when 
he states: 
"Evaluation makes many contributions to the social 
studies program. Through evaluation, teachers gain an 
insight into children's problems, strengths and 
weaknesses. Evaluative evidence is helpful in developing 
learning experiences, unit planning, selection of 
materials, af.praisal of methods, and reorganization of 
the program. 1 
This information for evaluation can be gathered in 
different ways and in different places. Restricting the 
~ evaluation to the classroom alone, limits the scope and 
1/ J. Murray Lee and Dorris May Lee, The Child and His 
Curriculum, Appleton-Century-Crofts, Inc. 1950, p. 650. 
gV John U. Michaelis, ·social Studies for Childl~en in a 
Democracy, Prentice-Hall, Inc. New York, 1956, p. 395 
11 
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12 
Purnose of the evamuation. The participating teachers in San ~ 1J 
Diego County have this to say about evaluation: 
"Evaluation is an integral part of the teaching 
process, and is the means by which the teacher gains 
evidence of (1) the pupil 1 s present level o~ accomplisbmen,, 
(2) how he is ~regressing toward achievement of the 
expectancies, {3) areas in which improvement is needed, 
and (4) necessary changes in emphasis or directi9n of the 
unit. All such evidence will not be collected in·the 
classroom alone; the teacher will frequently utilize 
home visits, conferences with parents, and similar means 
to get further information on a pupil 1 s growth. 11 
Final Point.-- Examination of related literature has 
provided the author with valuable and practical consideration 
in the field of curriculum organization. Using all or pe~t of 
the guiding principles, and adjusting them to the needs of the 
individual community, is a reliable way for curriculum 
organization. The construction, presentation and evaluation 
are wasted however, if a change in the student's abilities 
and relationships is not effected. 
1' 
• 
I 11/ San Diego County Board of Education, Some Guide Lines for 
!Organizing and Teaching the Social Studies in Grades One 
1
Through Eight, Office of the Superintendent of Schools, San 
Diego County, San Diego 1, California, 1954, p. 19 
CHAPTER' III 
PROCEDURE 
L0oking ahead.-- This thesis is not an attempt to change 
the social studies curriculum, but simply to gather and 
' 
organize the present teaching into a unified study guide. The 
writer, in organizing this material, assumes that a positive 
change will be brought about in the soc~al studies teaching. 
Plans are being made to organize a committee to study this 
guide and explore the social studies curriculum for possible· 
!I 
revision. To clarify this point Michaelis states: 
"Outstanding programs can remain so only'if teachers 
and other school workers engage in cooperative efforts to 
change them in accord with children's needs, newer 
developments in education, and changing conditions in the . 
community. 11 • 
Steps followed.-- Gathering the necessary data involved 
meeting with eac~ teacher, meeting with groups of teachers by 
grades and reviewing various units and lesson plans of these 
teachers: 11The actual plan of organization-the framework-should 
be developed cooperatively by school workers in consultation 
gj 
with re.source experts. 11 ·: Each teacher ~1as requested to review 
her present social studies~curriculum, and list the main topic 
areas she covered in her grade. These topics were then arranged 
1/ John U. Michaelis, Social Studies for Children in a 
Democracy, Prentice-Hall, Inc., 1950, p. 139. 
gj Ibid, p. 141. 
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by grade and submitted to the teachers for modification or 
revision. When the main headings were agreed upon, teachers, 
meeting by grade, developed and evaluated the desired basic 
understandings. These understandings were listed under each 
topic area and submitted to the teachers for revision. The 
comments and adjustments on these were evaluated and tbe 
1 
necessary changes were made. The final results were not 
f 
I 
recorded until each.area had been developed to its maximum. 
To further enrich the basic understandings in each area, 
reading reference lists, visual aids and field trips have been 
inc~uded for each grade. The numbered lists at the end of each 
grade have been labeled SR., AV., and FT. The letters indicate 
supplementary readings, audio-visual aids, and field t~ips. The 
numbers following the letters correspond with ·the three lists 
at the end of Chapter IV. To find a particular book, film, or 
field trip that will -enrich a particular grade's teaching, 
refer to the numbered lists at the end of each grade, then find 
the corresponding number on the lists at the end of Chapter IV. 
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CHAPTER IV 
CURRICULUM STUDY GUIDE 
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.. 
~ 
Grade I 
Unit I. The School 
A. Understandings 
1. To develop an understanding of the basic rules of the 
school. 
2. To develo~ a feeling of belonging in his new 
surroundings. 
3. To encourage the development of team work and room 
pride. 
Unit II. The Home 
A. Understandings 
1. To develop an appreciation of the home and property 
of the family. 
2. To make the student aware of his contribution and 
responsibility in the home. 
Unit III. The Family 
A. Understandings 
1. Each member has a specific role in the development 
of the family. 
a. Father 
b. Mother 
c. Brother 
d. Sister 
2. To develop the understanding of sharing the work to 
be done. 
Unit IV. The Community 
A. Understandings 
1. Develop the concept that Sudbury is a town in 
Massachusetts. 
2. To explain to the student some of the main 
organizations in his community. 
a. Churches 
b. Schools 
16 
c. Fire Stations 
d. Police Stations 
e. Post Office 
f. Library 
Unit V. l?ets 
A. Understandings 
1. Develop the understanding of the responsibility of 
the pet owner. 
2. Encourage proper care and treatment of pets. 
Unit VI. The Farm 
A. Understandings 
1. Develop the understanding of growth and why we have 
farms. 
2. Explain the various types of farms and their products. 
a. Crop Farms 
b. Fruit Farms 
c. Dairy Farms 
d. Cattle Ranches 
e. Poultry Farms 
Holidays. 
Holidays are to be studied as they come into 
view. It is recommended that each teacher prepare a 
lesson or lessons to further enrich the child1 s 
background and understandings of the holiday studied. 
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RESOURCE MATERIALS 
~ SR. 5, 6, 8, 13, 15, 19, 25, 36, 42, 50, 56, 57. 
AV. 14, 19, 21, 34, 35, 37. 
FT. 3, 7, 12, 15, 17, 20, 21. 
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Grade II 
Unit I. Community Helpers 
A. Understandings 
1. There are many different kinds of work in the 
community. 
2. Regardless of the type of work each job is important. 
3. A responsibility goes with each job. 
4. Helpers who protect us. 
a. Policemen 
b. Firemen 
c. Air Raid Warden 
5. Helpers who keep our community clean. 
a. Refusemen 
b. Highway Department 
c. Garbage men 
d. Snow Removal Crew 
6. Helpers who teach us. 
a. Teachers 
b. Clergymen 
c. Scout Leaders 
d. Librarians 
e. Recreat~onal Leaders 
7. Helpers who keep us well. 
a. Doctors 
b. Dentists 
c. Nurses 
d. Druggists 
8. Helpers who supply our food. 
a. Milkmen 
b. Bakers 
c. Grocers 
9. Helpers who deliver t~ings to our home. 
a. Mailmen 
b. Laundrymen 
c. Oilman - Coalman 
I 
19 
d. Special Deliveryman 
e. Milkman 
10. Helpers who build and repair our homes. 
a. Carpenter 
b. Electrician 
c. Plumber 
d. Painter 
e. T.V. Repairman 
11. Helpers who help us travel 
a. Bus driver 
b. Train crews 
c. Taxi drivers 
d. Airline pilots 
Unit II. The Post Office 
A. Understandings 
1. The Post Office is a branch of the United States 
Government. 
2. There are different ways to send a letter. 
a. Regular mail 
b. Special delivery 
c. Registered mail 
d. Parcel post 
e. Air mail 
3. The cost of mailing is determined by the weight of 
the letter. 
4. Each individual's mail is his own personal property. 
5. The post office has many denominations of stamps. 
6. Stamps are designed to commemorate important events 
and individuals. 
Unit III. Transportation 
A. Understandings 
1. Early transportation was by foot. 
2. The invention of the wheel helped man to move heavy 
o'bjects. 
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3. Animals were used to cerry man and pull 'ttJagons. 
4. The invention of the steam engine increased man's 
mobility. 
5. Electrimity, was used to propel early cars and trains. 
6. Gasoline and oil discoveries have developed our 
transportation. 
7. Atomic energy is being used to run some of our naval 
vessels. 
8. The development of transportation has made our way 
of life different. 
a. Transportation of food from far away places. 
b. Travel to foreign countries is quicker and safer. 
c. We may visit our relatives and friends more often; 
d. Travel is comfortable with our modern machines. 
9. Different types of transportation have different paths 
of travel. 
a. Oar 
b. Bus 
c. T.rain 
d. Plane 
e. Boat 
f. Subway 
10. Regulations and rules govern each type of trans-
portation. 
a. Red lights, safety signs, speed limits, and general 
rules. 
b. Channel markers, light houses, lightships, and 
special rules of the sea. 
c. Cont.rol tower, runway rules, and i~portant rules 
in the air. 
Holidays. 
Holidays are t9 be studied as they come into 
view. It is recommended that each teacher prepare 
a lesson or lessons to further enrich the child's 
background and understandings of the holiday studied. 
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RESOURCE MATERIALS 
SR. 5, 7, 13, 15, 19, 26, 33, 36, 42, 46, 50, 52, 56, 57, 58, 
63, 66. 
AV. 4, 10, 11, 16, 23, 26, 30, 31, 32, 34, 35, 36, 53, 54, 76. 
FT. 3, 7, 12, 15, 17, 20, 21, 22. 
22 
Grade III 
Unit I. Indians 
A. Understandings 
1. There were different types of Indians. 
a. Forest 
b. Plains 
c. Ocean 
d. Desert 
e. Swamps 
2. Indian groups were divided into tribes. 
a. Forest 
1. Penobscot 
2. Algonquin 
3. Narragansett 
b. Plains 
1. Titon 
2. Pawnee 
3. Sioux 
c. Ocean 
1. Yakuma 
2. Shoshone 
d. Desert 
1. Navajo 
2. Hopi 
3. Zurri 
e. Swamps 
1. Cherokee 
2. Seminole 
3. Indians built homes according to their environment 
a. Forest 
1. Tepee 
2. Bark Huts 
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b.· Plains 
1. Tepee 
2. The travois was used to carry family possessions. 
c. Ocean 
1. Log House 
2. Totem poles were part of the family home. 
d. Desert 
1. Pueblos . 
2. Lean-to 
4. Indians provided their food by different methods. 
a. Wild game 
b. Roots 
c. Berries 
d. Fish 
e. Buds 
5. Indians made their own clothing. 
a. Animal skins and hides 
b. Wild cotton 
c. Hides were chewed to make them soft. 
d. Cotton was spun on looms to make cloth. 
e. Clothes were decorated with beads and shells. 
6. The Indians had different methods of transportation. 
a. Wagbns and carts 
·b. Snowshoes 
c. Birch bark canoe 
d. Dugout 
e. Horse 
7. Arts e~d Crafts were used for Indian decorations. 
a. Painting 
1. Juices, roots and desert plants 
2. Pottery, pictures on huts, decorating horses, war 
paint and arrows. 
b. Weaving 
1. Wool and cotton 
2. Fibers from trees 
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8 Communication was different in the Indian times. 
a. Smoke signals 
b. Sign language 
c. Picture writing 
d. Drums 
e. Dances 
9. Education was by experience and was taugh~ by the 
parents. 
a. ~he boys le.a.l1ned to hunt and f'ish. 
b. The girls learned to weave, cook and general work 
around their home. 
10. Games and contests were used for recreation. 
a. Bunning, shooting, wrestling, and other games of 
skill 
b. Dancing 
c. Lacrosse 
Unit II. Holland 
A. Understandings 
1. Holland is a low country on the North Sea. 
a. To travel to Holland from America you would travel 
east across the Atlantic. 
2. Holland means hollow land, Netherland means low land. 
3. Dykes are used to keep the sea from flod.ding the land. 
a. A dyke is usually made of mud, cement, bricks and 
stone. 
4. Windmills are used to do work in Holland. 
a. Pump water 
b. Saw wood 
c. Grind flour 
5. Their native 'dress would differ in different parts of 
Holland. 
6. The Dutch are noted for fish, cheese and silk products. 
7. The people in Holland earn their living in dif'ferent 
ways. 
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a. Shop keepers 
b. Selling dairy products 
c. Gardens 
d. Fishing 
e. Raising bulbs for export 
8. The people in Holland have various means of transporta-
tion. 
a. Oars 
b. Bicycles 
o •. Canal boats 
d. bog oarts 
e. Skates in the winter 
9. Holland has dependencies and pos~essions in Asia and 
America. 
10. The people of Holland rate very highly among the 
countries of Europe with regards to education. 
Unit III. China 
A. Understandings 
1. China is a. country in Asia. 
a. You would travel west across the Pacific Ocean to 
get to China .. 
2. China is a very crowded country. 
a. More than one third of the worlds population live 
in China. 
3. The people of China belong to the Yellow Baoe. 
4. Most of the people live in crowded villages. 
a. There is very little land on which to live. 
5. The houses are made of mud and thatched roofs. 
6. Many people live on boats called junks. 
a. The family house 
7. The wealthy Chinese liveH in elaborate houses. 
a. Large gardens with ponds and flowers. 
8. Food is ver,y scarce in China and only the more 
nrosn~o..u..s__e..at wP.1 1 
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a. Rice, fish and vegetables for the poor 
b. Meat and vegetables for .the rich 
9. In the large cities the people wear clothes like we do 
in Sudbury. 
10. China still uses some old methods of travel. 
a. Sedan chair 
b. Rickshaws 
c. Carts 
d. Wheelbarrows 
e. Bicycle 
11. They also have many of the ne"1 ways of travel too. 
a. Buses 
b. Boat 
c. Train 
d. Plane 
e. Autos 
12. Children go to school the same way as we do. 
a. They read from right to left and ~p and down. 
b. They write with brush and ink. 
c. They use an abacus to do their arithmetic. 
d. Their writing has more than 5,000 symbols. 
13. The Chinese have many celebrations. 
a. The Lantern Festival -- this is the China New Year. 
It welcomes the coming of spring. It i~ celebrated 
by shotting off fireworks and by haying large paradef • 
b. Festival of the Hungry Dear -- this is a religious 
festival at which the people honor their ancestors 
and loved ones who have drowned. It come·s in the 
Chinese seventh month or late summer. It is 
celebrated by lighted candles floated 9n the lakes 
and rivers. 
c. Festival of the Double Nine -- this holidy tells of 
the coming of winter. It is celebrated by making and 
displaying large kites. 
14. China has a great past and is famous for many things. 
a~. Gunpowder 
b Tea 
c. Silk 
d. Jade 
e • Ce~ami.c_and _n_o.t_t:p,-..v 
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f. Rice 
g. Embroidery 
h. Great wall of China 
41t Unit IV. Food, Shelter and Clothing 
The ability of man in his environment to provide these 
items should be brought out in the first three units. Bring 
to the children's attention the development of these items 
up to present time. 
A. Understandings 
1. Man provides these items according to many things. 
a. Environment 
b. Wealth 
c. Cultural background 
d. Religion 
2. Food for the table differs in many countries. 
3. Climate and soil play an impoptant part in food 
production. 
4. Many countries cannot provide enough food for their 
people. 
a. China 
b. India 
c~ Japan 
d. And many other countries throughout the world 
5. Food gathered from the sea forms a basic diet for 
many lands. 
a. Fish 
b •. Seals 
c. Whales 
d. Shell fish 
e. Sea plants 
6. Man's home provides shelter from the elements. 
?. His home is built with many factors in mind. 
a. Type of land he lives in 
b. Materials he has on hand 
c. His ability to provide or pay for these materials 
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d. How long he intends to stay in this home 
e. If he has to carry his home with him as he travels 
8. Houses differ in many lands and are easily identified. 
a. Regular houses 
b. Igloos 
c. Straw huts 
d. Houses built on stilts 
e. Tents 
f. House boats 
9. Clothing provides warmth and protection for the people 
of the world. 
10. Clothing identifies man in many ways. 
a. Country he lives in 
b. Clan or group he belongs to 
c. Type of job the wearer works at 
d. Sport or game the person is playing 
11. Man provides his clothing in many w~ys. 
a. Skins from animals 
b. Wool from animals woven into cloth 
c. Straw and other grasses woven into hats and other 
garments 
d. Many other fabrics woven and spun to provide 
clothing 
12. Clothing is functional and ornamental. 
a. Clothes fQr special jobs 
1. Deep sea diver 
2. Asbestos suits for fire fighting 
3. High altitude suits for pilots 
b. Clothes for ceremonies 
1. Indian head dress and special costumes 
2. Special religious ceremonies 
3. Parades, fairs, rodeos, and holidays 
Holidays 
Holidays are to be studied as they come into view. It is 
recommended that each teacher prepare a lesson or lessons'to 
further enrich the child's background and understandings of 
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the holiday studied. 
BESQURCE ~ERIALS 
SR. 4, 7, 8, 9, 10, 11, 13, 14, 18, 22, 23, 24, 25, 27, 32, 34, 
39, 43, 56, 65. 
AV. 8, 50, 62, 63, 69, 70. 
FT. 1, 3, 7, 9, 12, 13, 15, 17. 
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Grade IV 
Unit I. Extensive Teaching of the Concepts of the Earth 
A. Understandings 
1. The world is shaped like a sphere. 
2. Gravity is the force that holds us to the earth. 
3. Three quarters of the earth1 s surface is covered with 
water. 
4. The earth has seven basic climates. 
a. Lands of constant ice and snow 
b. Tundra 
c. Temperate 
d. Grasslands 
e. Tropical 
f. Semi-arid 
g. Arid 
5. Climates depend on the following: 
a. Belation to the equator 
b. Ocean currents 
c. Location in continent 
d. Elevation above sea level 
6. Rotation of the earth cause day and night. 
?. Rotation of the earth around the sun effect the seasons 
of the year. 
B. Skills to be developed 
1. Use of geography textbook 
2. Understanding the principles of the classroom globe 
3. Developing the necessary vocabulary 
4. Map reading -- symbols 
a. High and low regions 
b. Scale readings 
c. Population 
d. Rainfall 
e. Seasons 
f. Products 
31 
5. Longitude and latitude 
6. Hemispheres 
a. Northern 
b. Southern 
c. Western 
d. Eastern 
?. Ability to use textbooks and supplementary books in the 
solving of a problem 
Unit II. Amazon Valley 
A. Understs~dings 
1. This is a hot, wet, tropical land. 
2. Intense growth is due to sun and rain. 
3. The climate affects the life and work of the people. 
B. Develop the following features of the life of these people 
1. Characteristics 
a. Climate 
b. Geographical features 
c. Flora 
d. Fauna 
2. Home.s 
a. Type of homes 
b. Special features 
c. Reasons for these homes 
3. Clothing 
a. Why this clothing is worn 
b. Materials used to make the clothing 
c. Development of clothing in this area over the years 
4• Customs 
a. Special holidays 
b. Religious ceremonies 
c. Superstitions, habits, and ordinary daily actions 
5. Occupations 
a. The way people earn their living 
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b. Jobs peculiar to this region 
c. Work of the family at home 
d. Compare work with that in Sudbury 
e. What type of value is received for this work 
f. Exports 
g. Imports 
6. Education 
a. How do the children learn? 
b. What advances has this region made in the sciences? 
Unit III. Congo Valley 
A. Understandings 
1. The Congo is hot and humid. 
2. This region is located in the Continent of Africa. 
3. It is one of the leading industrial regions of Africa. 
4. This area produces many products used in our homes. 
B. Develop the following features of the life of these people 
Follow outline used in Unit II. 
Unit IV. Mediterranean Lands 
A. Understandings 
1. Mediterranean lands refer to lands bordering the 
Mediterranean Sea. 
2. These lands are rich with arable soil. 
3. Many of the early settlers of this country came from 
these lands. 
4. Many of the old methods are shared with the modern way 
of living. 
B. Develop the following features of the life of these people 
Follow outline used in Unit II. 
Unit V. Temperate Countries 
A. Understandings 
1. Temperate lands refer to lands·that never get extremely 
hot or cold. 
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2. These lands usually have a wide variety of ways of 
making a living. 
3. Many temperate lands are the same as Sudbury with 
regard to climate. 
B. Develop the following features of the life of these people 
Follow outline in Unit II. 
Unit VI. Land of the Midnight.Sun 
A. Understandings 
1. This land has darkness end light for long periods at 
a time. 
a. Develop the concept of the position of the earth in 
relation to the sun. 
b. Discuss the principle of the tilting of the worlds 
axis. 
2. This section of the world is generally cold and barren. 
3. People in these regions have very few modern conven-
iences. 
4. They live very much the same as their ancestors did 
.before them. 
5. Many of the people in this region move from section to 
section·to provide food for their families and animals. 
6. The short growing season allows very little time for 
farming. 
7. A man's wealth in many places is valued by the number 
. of animals he owns. 
8. Since there are no large store or shopping centers, 
each family constructs their own clothing and other 
necessary items. 
B. Develop the following features of .the life of these people 
Follow outline in Unit II. 
Unit VII. Asia 
A. Understandings 
1. The countries of Asia have been settled for many 
cen'titlries • 
• 
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2. Some of the Asian countries have large cities like 
those in our country. 
3. In the small villages life goes on· the same as 
centuries before. 
4. Asia has developed many outstanding contributions us~d 
the world over. 
a. Gunpowder 
b. Glassware 
c. China 
a.. Tapestries 
e. Wood carvings 
f. Paintings 
g. Philosophy and education 
5. Asian land cannot supply enough food for its people. 
6. Production in these countries is hampered by lack of 
modern machines. 
B. Develop the following features of the life of these people 
Follow outline used in Unit II. 
Unit VIII. Australia 
A. Understandings 
1 .. Australia is the smallest continent and largest island 
in the world. 
2. Australia is a self-governing dominion of the British 
Commom-1e al th. 
3. Australoids or aborigines were the natives found here 
by the white men. 
4. ~he kangaroo 1 a marsupial is found in its native state 
only in Australia. 
5. Australia is sparsely populated and many people are 
going there to settle. 
6. There are only a few cities in Australia. 
a. Canberra (Capital) 
b. Sydney 
c. Melbourne 
d. Brisbane 
e. Perth 
f. Hobart 
35 
7. The countrY.~s language is English in the major cities. 
8. The natives have a language that is peculiar to each 
tribe. 
9e Australia was first explored by the Dutch in 1606. 
B. Develop the following features of the life of these people 
Follow outline used in Unit II. 
RESOURCE ~TERIALS 
SR. 8, 12, 14, 17, 18, 20, 21, 28, 30, 31, 35, 45, 51, 64. 
AV. 7, 28, 33, 38, 39, 41, 42, 43, 4?, 52, 64, 65, 66, 67. 
FT. 1, 3, 4, 10, 11, 13, 14, 15, 1?, 22. 
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Grade V 
Unit I. Explorers 
~ A. Vikings 
0 
1. Understandings 
' 
a. They came to America 1000 years ago, but because of 
lack of education, the word was not spread of the 
discovery. 
B. Marco Polo 
1. Understandings 
a. His travels took him through China. 
I 
·, 
b. His ~witings opened up the minds and travel ideas of 
Europe. 
' c. This led others to venture out to foreign lands. 
C. Crusades 
l• Understandings 
a. This war, like others 1 provided the stimulus for 
foreign travel. 
b. This helped in the exchange of cultures, .. and opened 
trade relations. 
D.. Prince Henry 
1. Understandings 
a. He was a great ruler of Portugal with a thirst for 
knowledge. 
b. He established a school for the study of navigation. 
c. His findings helped the eventual crossings of all the 
oceans. 
E. Dias 
1. Understandings 
a. His rounding of the Cape of Good Hope provided 
valuable information for future navigation. 
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b. He sailed on the journey that discovered Brazil whicl 
led to the expansion of this nation. 
F. Vasco de Gama 
1. Understandings 
a. His findings expanded the travel between Europe and 
Asia. 
b. This new water route was used to avoid the Turks who 
were robbing the caravans as they traveled the long 
land trails. 
c. The development of this route aided in the trade 
relations between these continents. 
G. Columbus 
1. Understandings 
a. Columbus set sail to prove the world was round and 
to find a water passage to India. 
b. He landed in the West Indies as he was sailing west 
from Spain. 
H. Magellan 
1. Understandings 
a. His voyage was the first to circumnavigate the globe 
b. The reports and navigational ~indings of this voyage 
aided others. 
I. Cortez 
1. Understandings 
a. Discovered Mexico and helped in the colonization o~ 
this land. 
J. De Soto 
1. Understandings 
a. He was the Spanish explorer who discovered the 
Mississippi River. 
K. Cabot 
38 
1. Understandings 
a. He was an Englishman who discovered the mainland of 
North America and claimed it for England. 
L. Drake 
1. Understandings 
a. An English pirate who sailed arotmd the world 
b. Because of his piracy he created ill feelings. betwee 
Spain and England. 
M. Raleigh 
1. Understandings 
a. Tried to establish colony on American soil. 
N. Cartier 
1. Understandings 
a. His discovery gave France claim to the St. Lawrence 
River. 
0. Cha.nrplain 
1. Understandings 
a. He was a great explorer of the Northern part of 
America. 
b. His work developed the colonies in Canada. 
The aim in the above understandings is to show old world 
background rather than the loading of isolated facts in the 
l I • 
students head. The emphasis of these explorers should be 
placed on their contribution to the colonization of the world, 
and the outcomes of this movement. 
Unit II. Sudbury 
The study of Sudbury is geared to teach the child the rich 
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background that his community has, while showing him the 
advancement and development that has taken place since the 
early colonial days. 
A. Develop this outline to each students ability. 
1. History 
a. Early Col.onial days 
b. Sudbury 1 s grm~Ting years 
c. Present day happenings 
2. Topography 
a. Climate 
b. Type of growth 
c. Rivers and lakes 
d. Soil and forests 
3. Education 
a. The schools and facilities for study 
b. Changes that have taken place in the last ten years 
4. Religious groups 
a. What various religions make up our community 
b. Review churches, places of worship and special 
schools of study 
c. What organizations and clubs are sponsored by these 
religions 
5. Community services 
a. Police Department 
b. Fire Department 
c. All other agencies that help us in our daily living 
6. Famous people 
a. Review all those who have made contributions to our 
local, state, or nation. 
7. Government 
a. What form of government do we have? 
b. Who are our town officials? 
8. Points of Interest 
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a. Places to visit including historical e~eas and areas 
of modern development. 
9. Sudbury in relation to the state and nation 
a. Locate Sudbury on the map. 
b. Review it in connection with other towns and cities. 
c. Compare it, population and area wise with towns, 
cities, state and nation. 
B. Understandings 
1. Sudbury was developed by the colonists from Watertovm, 
who wanted more land to farm and raise their families. 
2. Li~e other lands purchased from the Indians, Sudbury 
was purchased for $25.00 in corn and.wampum. 
3. In 1638 the ship Arabella sailed from England with the 
new settlers for Musketaquid, then the Indian name for 
Sudbury. 
4. The settlers renamed the town Sudbury after Sudbury, 
England. 
5. In 16?5, not long after Sudbury's incorporation, Netus, 
an Indian chief, led his braves to chase the settlers 
from Sudbury. 
6. Many battles of The King Phillip War were fought in 
Sudbury. 
?. Like other communities, Sudbury sent men and arms to 
aid England in the French and Indian War. 
a. On April 19, 1??5, Sudbury's militia was called to help 
defend Concord from an attack by the British forces 
marching from Boston. 
9. Sudbury has long been an agricultural community, but, 
in recent years the farms have given way to houses for 
the large number of ,families that are moving from the 
city to enjoy the pleasures of living in a suburban 
area. 
10. Sudbury's population expansion created many problems. 
11. Many c'ivic and town sponsored groups have been formed 
to study these problems in an attempt to make Sudbtu7 
a better place to live and play. 
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Unit III. .New England 
A. Understandings 
1. The Pilgrims landed in this area in 1620. 
2. Farming, fishing, lumbering, and trading were important 
in the developing of this region. 
3. Manufacturing developed as skilled workmen came to 
America to seek a ne-,;v life. 
4. New England people worked hard and even fought for 
their independence. 
5. Many of America's great leaders came from New England. 
6. The New England of Today is important in agriculture, 
. education, fishing, industry, recreation and many 
other ways of enriching our nation. 
B. The follo~ung guide may be used to bring out these under-
standings and develop a better understanding of our 
section past anq present. 
1. Characteristics ·~· 
a. Climate 
b. Geographical features 
c. Flora 
d. Fauna 
2. Shelter 
a. ~ype of house peculiar to this area 
b. Materials used in this section 
c. Important features 
3. Clothing 
a. Kind of clothes worn in this area 
b. What are some of the reasons for this clothing? 
c. How does it differ from other sections of the 
country 
4. Customs 
a. Special holidays 
b. Yearly events and ceremonies 
5. Occupations 
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a. Ways of earning a living 
b. Special jobs peculiar to this region 
c. Work that is done in or around the home 
d. What importance has this to the area and the nation 
e. Exports and imports 
6. History 
a. Early development and historic happenings. in this 
section 
b. What importance did this area have in the forming 
of our country? 
c. Events that are happening now that have an im-
portance to this section and the country as a whole 
d. Some important leaders from this area 
7. Education 
a. A look into the early education and instruction of 
this section 
b. Compare school life with that of ours 
c. What important scientific contributions have come 
from this area? 
Unit IV. Northeast 
A. Understandings 
1. The Iroquois farmed this land long before the white 
settlers came. 
2. The Dutch made a settlement in 1623. 
3. The English and the Dutch struggled for this section. 
4. Many important battles of the Revolutionary War took 
place in this area. 
5. This was also the field of battle for the Civil War. 
6. This section is rich in natural resources. 
7. Industry plays an important part in the lives of these 
people. 
8. Large and important cities combine with small tolvns 
to make this section important to every American. 
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Follow the outline in the first section to furth~r qevelop 
a better understanding of the importance of this area. 
Unit V. South 
A. Understandings 
1. Centuries before Columbus, Indians farmed and lived off 
this land. 
2. The warm climate has helped the South develop into a 
rich farming section. 
3. England, France and Spain started colonies here. 
4. Slave workers farmed these lands for their owners. 
5. The Civil War was fought to abolish slavery. 
6. The South is now being industrialized. 
7. The South depends a great deal on the income from 
farming. 
8. People of the North and South are beginning to 
understand each othe~ better. 
Follow the outline in the first section to further develop 
a better understanding of the importance of this area. 
Unit VI. Midwest 
A. Understandings 
1. People have lived in this area for at least twenty 
thousand years. 
2. The Norsemen landed here in 1362. 
3. Rich rewards in fur helped bring trappers and settlers 
to this area. 
4. Father Marquette, Joliet, and La Salle explored this 
region. 
5. After the French and Indian War, England took posses-
sion of all French te~ritory on the North American 
continent. 
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6. The United States was increased in size by the 
Louisiana Purchase in 1803. 
7. Recreational features bring thousands of people yearly 
to this section. 
Follow the outline in the first section to further develop 
a better understanding of the importance of this area. 
Unit VII. Great Plains 
A. Understandings 
1. This section is midway between the Atlantic and Pacific 
2. Plains Indians lived here long before the white man 
came. 
3. The Indians used this land for hunting and growing 
smaJ.+ gardens. 
4. The Spanish explorers brought horses with them on their journeys from the South. 
5. Lewis, Clark, Pike and others explored this land for 
the settlers. 
6. The Homestead Act and the discovery of gold increased 
the population. 
7. Cattle, sheep and goats feed off the short grasses 
that grow in this area. 
Follow the outline in the first section to further develop 
a better understanding of the importance of this area. 
Unit VIII. West 
A. Understandings 
1. The Indians in the West lived a simple life, by farming 
and gathering nuts and berries. 
2. By the year 1843 thousands of settlers had journeyed 
~o this new land. 
3. The settlers faced thirst, hunger, sickness and Indians 
on their long journey to the West. 
4. The climate differs in each section along the coastal 
~1'>1=10 
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5. Logging, farming, oil wells, fruit farming, and cattle 
ranching make up a great deal of the occupations of the 
people of this area. 
Follow the outline in the first section to help further 
develop a better understanding of the importance of this area. 
RESOURCE MATERIALS 
SR. 1, 2 1 3 1 16 1 25 1 26, 29, 3? 1 38 j. 40, 41, 44, 4?, 49, 52, 
53, 54, 55, 59, 60, 61. 
AV. 1, 3, 5, 6, 1?, 18, 20, 22, 24, 2?, 29, 33, 40, 44, 45, 46, 
48, 49, 51, 68, ?1, ?2, ?3, ?4, ?8, ?9, 80, 81, 82, 83, 84, 
85. 
FT. 1, 2, 3, 4, 5, 6, 8, 10, 14, 15, 16, 18, 19, 23, 24. 
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Grade VI 
Unit I. Outline Study Guide 
A. Points to be developed and discussed 
1. Geographical features 
a. Climate 
b. Topography 
c. Rivers, lakes and other important features 
2. Shelter and Clothing 
a. Type of houses and reasons for their construction 
b. Kinds of clothfng and their usefulne13·s and cultural 
significance 
3. Occupations 
a. The way people make a living 
b. How their work affects the United States 
c. Ways that people have to produce this work 
4. Customs 
a. Old World backgrounds 
b. Religious ceremonies 
c. Special holidays and their significance to the people 
d. Individual habits and actions by these people 
5. Government 
a. Type of 
b. Compare 
States 
government 
it with other nations and with the United 
I 
c. Reasons for this government I 
d. A review of any previous governments that have ruled 
6. Education 
a. The kind of education that is offered 
b. What people are allowed to have this education? 
c. A comparison with other forms and with that of the 
United States 
7. Arts and Sciences 
I 
a. What important art cultures can be attributed to this 
nation? 
b. How hav.e these been carried through the world? 
c. What value do things of this nature have? 
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d. What important scientific advances have been made in 
this co~try? 
e. Have these he.lped the country and the worl&'? 
8. Military importance 
a. Geographical position 
b. Political relations with the United States 
c. Natural resource wealth 
9. Relationship with the United States and the world 
a. What dependencies exist between nations? 
b. How do these relations affect our lives? 
Unit II. Mexico 
A. Understandings 
48 
1. Cortes set out on an expedition from Cuba to explore 
Mexico. 
2. This civilization produced many fine objects of gold 
and jewels. 
3. The Aztec people worshipped different Gods and carried 
on impressive religious ceremonies. 
4. The Mexican people rebelled against Spain and fought to 
secure their independence. 
5. Customs and ways of living· have been carried over from 
the Spanish rule. 
6. Mexico is a land of contrasting climate and tapograph~. 
7. Bince the rebellion 1 Mexican farmers have been given 
land and equipment to raise their own food and earn a 
living. 
8. Mexico and the United States are working together with 
other nations to form a better and more peaceful Americl • 
Unit III. Central America 
A. Understandings 
1. Oentral America is a land of mountains, steep slopes 1 
and low plains. 
2. After the conquest of Mexico, Cortes sent an expedition 
to conquer Central America and bring back gold and 
II 
silver. 
3. This area was the sea~ of the Mayan civilization. 
4. 1.mtly small countries are included when we taik of 
Central America. 
5. Many important products are exported from this area. 
6. The opening of the Panama Canal provided an opportunity 
for greater development of this section. 
Unit IV. Countries of the North 
A. Understandings 
1. Venezuela, Colombia and Ecuador combine to form this 
section. 
2. Revolution and internal strife has impeded progress in 
the physical and cultural development of Venezuela. 
3. Colombia has developed an orderly form of government 
and has improved the educational standards of her 
people. 
4. Ecuador's government is elected by popular vote. 
5. Bananas, cocao, coffee, oil, and panama hats are some o1 
the main exports that are used in America. 
Unit V. The Andes 
A. Understandings 
1. Peru, Bolivia and Chile form three nations in the Andes 
sectiop.. 
2. Sections of Peru and Chile are restricted in many ways 
by lack of rain for periods of years at a time. 
3. This region had a very early civilization formed by the 
Incas. 
4. Peru's government is a republic similar to that of ours. 
5. The high mountainous regions of Bolivia produce one 
sixth of the world's supply of t~n. 
6. Because of the expense of bringing this ore from the 
mountains the availability of this ore is limited. 
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?. Chile, the land of different climates, provides the 
world with copper and nitrates. · 
8. Chile elects its president and representatives to make 
laws and perform the various government duties. 
Unit VI. The Silver River Countries 
A. Understandings 
1. Argentina, Uruguay, Paraguay form the section in the 
southern part of this continent. 
' 2. Argentina ranks among the highest in overall food 
production. 
3. Argentina's government, like that 
by the people. 
of ours, is elected 
4. Argentina raises a great amount of beef that is 
exported· throughout the ,;-rorld. 
5. Uruguay is a buffer state between Brazil and Argentina. 
6. The grazing land of this country is considered to be the 
finest in the world. 
?. Working conditions, health insurance, education and 
other features are considered to be the best in any 0f 
the South American countries. 
8. P~aguay 1 s inland position is a disadvantage, but with 
proper leadership and good government her future can be 
bright and profitable. 
Unit VII. Brazil 
A. Understandings 
1. Brazil, next to Canada, is the largest country in the 
New World. 
2. The United States considers Brazil as one of her most 
trusted friends. 
3. Brazilians speak Portuguese. This is a culttwe carried 
~ovm from the explorations and colonization by the 
Portuguese explorer, Cabral. 
4. A great portion of Brazil is scarcely populated because 
of inadequate railrpads and transportation routes. 
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5. Coffee and anime~ hides are exported to many countries. 
6. The Amazon River flows through this country, and 
provides Brazil with a major transportation link 
between s~ctions of her country. 
Unit VIII. The West Indies 
A. Understandings 
1. IJ:'hese islands form a natural barrier protecting the 
approaches to Central America, the Panama Canal and 
the Gulf region. 
2. England, France and the Netherlands share ownership 
with the United States of these small islands. 
3. Spanish influence still can be found in the language 
and customs of these people. 
4. Haiti, a negro republic, revolted against France and 
formed its own democratic government. 
5. Puerto Rico depends upon agriculture for her economy. 
6. The farmer's gains are very low, as the land is owned 
and controlled by large companies. 
7. Cuba is a winter playground for American tourists. 
8. Cuba was aided in her revolt for freedom by the United 
States. 
9. Spain surrendered her claim to Cuba after her defeat by 
the United States. 
10. In 1940 a new constitution gave more freedom and 
liberties to all her people. 
Unit IX. Bermuda, Iceland and Greenland 
A. Understandings 
1. Bermuda has developed an elaborate tourist trade. 
2. Her warm beaches and tropical climate gre~thousands 
of visitors yearly. 
" 3. Iceland is an independent island just below the Artie Qircle. 
4. Wool and fish are the most important products that are 
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exported from this barren land. 
5. The early Vikings named this land Greenland to encourage 
colonization of this desolate land. 
Unit X. The Explorers route 
A. Understandings 
1. The United States and Canada are basically alike in 
three areas. 
a. Settlers of both countries came from the British 
Isles. 
b. Some of the traditions and languages are the same. 
c. Both countries share the same feelings for a free 
~nd independent nation. 
2. The United States and Canada have developed a real and 
lasting friendship, by working together and understand-
ing each other's problems. 
3. The early exploration and development of this nation 
was fostered by a French explorer named Jacques Cartier 
4. Following the pathway set by Cartier, Cha~plain made 
further discoveries and larger colonization possible. 
5. England and France began to quarrel over this land, 
"t-rhich led to the French and Indian War. 
6. After several years of fighting England gained 
possession of Canada and lands east of the Mississippi. 
Unit XI. Newfoundland and Laborador 
A. Understandings 
1. Newfoundland, named by Cabot, is ·the closest land body 
to Europe on the American continent. 
2. Fishing, lumber and mining combine to give this land a 
source of income. 
3. Labrador, still living much the same way as it has for 
years, will begin to develop when a demand is made for 
their wealthy ore deposits. 
Unit XII. The Maritime Provinces 
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A. Understandings 
1. These sections border the sea and have a variety of 
· economic opportunities for its inhabitants. 
2. Tourists are attracted to this land of fishing, hunting 
and cool, pleasant climate. 
3. Because of the ocean currents the sea remains free of 
ice and provides an ocean outlet year round for 
shipment of goods. 
4. The good soil and climate offer an opportunity for 
excellent farming. 
Unit XIII. The Populous Provinces 
A. Understandings 
1. Quebec and Ontario contain more than half of the total 
population of Canada. 
2. The St. Lawrence River opens Quebec to other sections 
of Canada and the United States. 
3. Poor soil and cold climate prevent the colonization of 
the northern section of this province. 
4. Ontario is a land of extreme cold in the northern 
section, an4 rich, fertile lands in the south. 
Unit XIV. The Pratr~e Provinces 
A. Understandings 
1. Manitoba, Saskatchewan and Alberta are provinces in 
this vast, flat, treeless grassland. 
2. This section has a continental climate that ranges in 
temperature from 100 degrees in summer to 40 degrees 
below zero in winter. 
3. Wheat and cattle raising are the basic economic occupa-
tions of this area. 
Unit XV. British Columbia 
A. Understandings 
1. Fur trading and gold fever, provided the stimulant for 
settlement of this northern section. 
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2. Lumbering, the leading industry, provides our country 
with wood and wood products. 
3. The northern ~egions of Canada have developed slowly 
because of poor transportation end the bitter cold. 
4. This area is becoming more populated with the develop-
ment of atomic energy, and the rich resources found 
here. 
Unit XV' I. Alaska 
A. Understandings 
1. A Russian explorer, named Bering, discovered Alaska and 
claimed it for the governm~nt of Russia. 
2. The United States bought this land from Russia and 
named it Alaska. 
3. Alaska is a territory of the United States and is 
governed by laws made in Congress. 
4. Fishing, farming, trapping and mining are the basic 
ways of earning a living in Alaska. 
Unit XVII. The Hawaiian Islands 
A. Understandings 
1. Many people of different races and backgrounds form 
Hawaii's population. 
2. These people work and play together with great 
understanding and friendship. 
3. Sugar cane, the leading industry of Hawaii is gro~m on 
large plantations. 
4. The Territory of Hawaii is o~med and partly governed by 
the United States. 
Unit XVIII. New Zealand, Australia, East Indies and The 
Philippines. 
A. Understandings 
1. New Zealand, a Dominion of the British Empire, is a 
land of grassy plains used for ~heep and dairy farming. 
2. Australia was first used as a place to send convicts 
and held little value for England. 
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3. Free land and a gold rush fostered the colonization of 
this land. 
4. Sheep, cattle end gold have helped develop Australia 
into a nation of the world. 
5. The people ~f the East Indies live much the same as 
years before but are beginning to improve with technica] 
advice from other nations. 
6. Rubber that we use in our daily lives com~s from 
plantations situated on these islands. 
7. The Philippines are an independent nation with their 
owri government and leaders. 
8. Sugar, the main crop, is exported all over the world. 
9. Farming is the main way of earning a living for most of 
the natives in thrs land. 
RESOURCE MATERIALS. 
SR. 12, 16, 26, 28, 37, 38, 41, 47, 51, 54, 59, 60, 61, 62. 
AV. 2, 9, 12, 13, 15, 25, 29, 55, 56, 57, 58, 59, 60, 61, 75, 
77. 
FT. 1, 3, 10, 13, 14, 15, 16, 23, 24. 
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sound film, Wilmette, Ill. 
----~~~--~~--~--~~----' Lahd of Mexico, *16mm. 
sound film, Wilmette, Ill. 
__ .....,__, _____ __,,..-,..-.,_.,..--,_,~--' Nava,jo Indians, * 16mm. 
sound film, Wilmette, Ill. 
27. , New England Fishermen, * 
16mm. sound film, Wilmette, Ill. 
28. , Our Earth, * 16mm •. sound 
film, Wilmette, Ill. 
29. , Our National Government, * 
16mm. sound film, Wilmette, Ill. 
30. , Poultry on the Farm:* 16mm. 
31. 
32. 
sound film, Wilmette, Ill. 
----~~~--~~--~--~~----' Spring on the Farm, 16mm. 
sound film, Wilmette, Ill. 
---~~~---=-==-~----=~--' The Food Store, 16'mm. 
sound film, Wilmette, Ill. 
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33. Encyclopaedia Britannica Films, The Story of Christopher 
Columbus,* 16~. sound film, Wilmette, Ill. 
34. ----~~~--~~--~--~~----' Three Fox Fables,* l6mm. 
sot1nd film, Wilmette, Ill. 
35. , The Hare and the Tortoise,* 
l6mm. sound film, Wilmette, Ill. 
36. , The ~~ilman,* 16mm. sound 
37. 
film, Wilmette, Ill. 
----~------~~------~------' Winter on the Farm,* l6mm. 
sound film, Wilmette, Ill. 
38. Esso Standard Oil Company, From New Lands to Old, l6mm. 
sound film, 135 Clarendon St., Boston 17, Mass. 
39. I Land of the Maharajahs, 16mm. 
sound film, 135 Clarendon St., Boston 17, Mass. 
40. , New England, 16mm. sound film, 
135 Clarendon St., Boston 17, Mass. 
41. , Rendevous on the Reef, l6mm. 
sound film, 135 Clarendon St., Boston 17, Mass. 
42. , Safari on Wheels, l6mm. sound 
film, 135 Clarendon St., Boston 17, Mass. 
43. , Strange Gods of India, 16mm. 
sound film, 135 Clarendon St., Boston 17, ~.ss. 
44. , Welcome to Washington D.C. l6mm. 
sound film, 135 Clarendon st., Boston 17, Mass. 
45. Film Library, Ford Motor Co., American Cowboy, 16mm. sound 
film, 445 Park Ave., New York 22, N. Y. 
46. , Canyon Countby, 16mm. sound 
film, 445 Park Ave., New York 22, N.Y. 
47. , Command of the Seas, 16mm. 
sound film, 445 Park Ave., New York 22, N. Y. 
48. , Grand Canyon, l6mm. sound 
film, 445 Park Ave., New York 22, N. Y. · 
49. , Men of Gloucester, l6mm. 
sound film, 445 Park Ave., New York 22, N.Y. 
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50. Film Library, Ford Motor Co., Pueblo Boy, 16mm. sound film, 
445 Park Ave., New York 22, N. Y. 
51. , The American Road, 16mm. 
sound film, 445 Park Ave., New York 22, N. Y. 
52. , White Thunder, 16 mm. sound 
film, 445 Park Ave., New York, 22, N. Y. 
53. Frith Films, Our Foster Mother the Cow,* 16mm. sound film, 
P.O. Box 565, Hollywood, California. 
54. , Patty Garman Little Helper,* 16mm. sound film, 
P. o. Box 565, Hollywood, California. 
55. National Film Board of Canada, Famous Fish I Have Met, 
(Fishing In Canada), 16mm. sound film, 1279 Ave. of 
A@ericas,.New York, N.Y. 
56. , Happy Valley (Nova Scotia),* 
16mm. sound film, 1270 Ave. of Americas, New York, N. Y. 
57. , Holiday in Manitoba,* 16mm. 
sound film, 1270 Ave. of Americas, New York, N. Y. 
58. , Manitoba,* 16mm. sound film, 
1270 Ave. of Americas, New York, N. Y. 
59. , North to Hudson Bay,* 16mm. 
sound film, 1270 Ave. of Americas, New York, N .• Y. 
60. , People of Canada,* 16mm. 
sound film, 1270 Ave. of Americas, New York, N. Y. 
61. , The Road to Gaspe,* 16mm. 
sound film, 1270 Ave. of Americas, New York, N. Y. 
62. Nu-.Art Films Inc., In and Around Amsterdam,* 16mm. sound 
film, 145 W. 45th St., New York, N. Y. 
. . ' 
63. , Picturesque Denmark,* 16mm. sound film, 
145 W. 45th St., New York, N. Y. 
64. Public Information Office Headquarters, 1st Naval District, 
Antartic Expedition, 16mm. sound film, 495 Summer St., 
Boston, Mass. 
65. , Crossing Northern Waters, 16mm. 
sound film, 495 Summer St., Boston, Mass. 
66. , Ice Breakers, 16mm. sound film, 
495 Summer St., Boston, Ma~s. 
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67. Public Information Office Headquarters, 1st Naval District, 
Ships. Ice and Men, 16mm. sound film, 495 Summer St., 
Boston, Mass. 
68. Santa Fe Film Bureau, Assembling A Freight, 16mm. sound 
film, 80 E. Jackson Blvd., Chicago, Ill. 
69. , El Navajo, 16mm. sound film, 80 E. 
Jackson Blvd., Chicago, Ill. 
70. , Indian Ceremonials, 16mm. sound film, 
80 E. Jackson Blvd., Chicago, Ill. 
71. , Southern California Holiday, 16mm. 
sound film, 80 E. Jackson Blvd., Chicago, Ill. 
72. , Texas the Big State, 16mm. sound 
film, 80 E. Jackson Blvd., Chicago, Ill. 
73. , Wheels A1Rolling, 16mm. sound film, 
80 E. Jackson Blvd., Chicago, Ill. 
74. United Films, Inc., American All,* 16mm. sound film, 1445 
Park Ave., New York, N. Y. 
----~~~--~~=--' Buenos Aires and Montevideo,* 16mm. 
film, 1445 Park Ave., New York, N. Y. 
75. 
sound 
~~------~=-~~' Tree Grows for Christmas,* 16mm. sound 
1445 Park Ave., New York, N. Y. 
,. 
76. 
film, 
77. 
Ave., 
------~---=--~-=' Venezuela,* 16mm. sound film, 1445 Park 
I"iew York, N. Y. 
78. Union Pacific Railroad, Yellowstone National Park, 16mm. 
sound film, So. E. 42nd St., New York 17, N. Y. 
79. United States Bureau of Mines, Wyoming and its Natural 
Resources, 16mm. sound film, 4800 Forbes St., Pittsburg 13, 
Pa. 
80. United States Department of the Interior, California and 
its Natural Resources, 16mm. sound film, Bureau of Mines, 
Pittsburg 13, Pa. 
81. , Texas and its 
Natural Resources, 16mm. sound film, Bureau of Mines, 
Pittsburg 13, Pa. 
82. Virginia Conservation and Development Dept., Thomas 
Jefferson, 16mm. sound film, Richmond 19, Virginia. 
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83. Virginia Conservation and Development Dept., Virginia's 
Famous Skyline, 16mm. sound film, RichmonA 19, Virginia. 
84. Wholesome Film Genter, Inc., Achievement in Steel, 16mm. 
sound film, 20 Melrose St., Boston, Mass. 
85. Wurtelle Film Productions, This is Orlando, 16mm. sound 
film, P. 0. Box 504, Orlando, Florida. 
* These films may be ordered through the Office of Radio -
Visual Aida, Division of University Extension, Massachusetts 
Department of Education, 200 Newbury Street, Boston 16. 
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FIELD TRIP LIST 
1. Bedford Airport, Bedford, l~ssachusetts. Vol. 2~4100 
A guided tour on air travel, planes for defense, 
and a study of weather. 
2. Bunker Rill ll!tonument, CharlestO'tvn, Masss.chusetts. 
Sight of famous battle during Revolutionary War. 
3. Children's Museum, 60 Boroughs St., Jamaica Plain. 
JA 4-1550. 
Nature talks and guided tour related to class work 
upon request. 
4. Dennison Manufacturing Company, Dennison Ave. TR 3-3551. 
Guided tour of modern paper plant producing all 
types of paper products. 
5. First Historical Iron Works, Saugus, Massachusetts~ 
Replica of the first iron works, complete with 
buildings and working people dressed for that period. 
6. Ford Motor Company, Somerville, Massachusetts. PR 6-1800. 
Guided tour of complete assembly,· from start to 
finish, of a new car. 
7. Franklin Park Zoo, Blue Hill Ave., Boston, Massachusetts. 
Many animal types housed in buildings, good section 
on birds. Rouses are located some distance apart. 
I 8. Fruitland, ·Harvard, Massachusetts. Harvard 112. 
~~ ! Indian museum, colonial house and apple orchard. 9. Hood's Milk Plant, 500 Rutherford Ave., Charlestown, 
Massachusetts. OR 2-0600. 
Modern dairy plant, showing the method of bottling 
'II 
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milk and the entire process of getting milk to the homE • 
J 
i1o. Logan Airport, Boston, Massachusetts. EA 7-5400. 
Tour showing air travel, weather study and visits to 
the hangers. 
~ J 11. Maparium at Babson Institute, Wellesley, Massachusetts. 
Large maps of the world, good trip for study of 
map concepts. 
12. Middlesex Zoo, Stoneham, Massachusetts. 
Good visit for study of animals and their habits. 
13. Museum of Fine Arts, Huntington Ave., Boston, Massachusetts. 
KE 6-5866. 
Includes various periods of ancient history, with 
many fine displays of Egyptian and Greek art. 
14. Museum of Science, Bcience Park, Boston, Massachusetts. 
BE 2-1410. 
Different exhibits dealfng with all phases of science. 
Lecture tours may be requested. 
15. Natick Science Park, Natick, Massachusetts, OL 3-0500. 
Excellent area for the study of natural science. Progr~!n 
has been developed for classroom use before coming to 
park. -
16. Seismograph Station at Weston College, Weston, Massachusetts. 
WA 5-1751. 
Good trip for the study of a modern age machine in 
action. Large collection of rocks can also be seen. 
17. Sharon Wildlife Sanctuary, Moose Hill, Sharon, Massachusetts 
SH 691. 
Stuffed bird museum, guided tour through area viewing' 
birds and growth. 
18. Steel Museum, 100 Barber Ave., Worcester, .Massachusetts. 
PL 5-4361. 
Trip divided into two sections. Ancient castle with 
various types of armor and weapons. A section is 
devoted to the use of steel in present times. 
0 
19. Sturbridge Village, Sturbridge, Massachusetts. 
Dickens 7-2332. 
Early colonial setting with shops and area designed to 
show life in this time. 
20. Sudbury Fire and Police Department. 
Station visit shows fire and police duties and 
equipment. 
21. Sudbury Post Office 
Tour of Post Office workers in action. Types of mail 
and what happens to our letters when we drop them in 
the postal box. 
22. Sunshine Dairy~ Kendall Ave., Framingham, Massachusetts. 
TR 5-4201. 
Visit to a dairy plant, milk and ice cream making 
operation. 
23. Wellesley College Greenhouse, Wellesley, Massachusetts, 
WE 5-0320. 
Various types of plants including cotton, coffee; 
peanut, rubber, and many other strange plant types. 
24. W.B.Z. Radio and Television Station, Soldiers Field Rd., 
Boston, Massachusetts. AL 4-5670. 
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CHAPTE~ V 
Sl:JMM:ARY 
Gains expected.-- The author believes this work will be 
of great value to the staff in the area of social studies. The 
development of major topic heads, the presentation of under-
standings, the outlining of s~udy. guides, the listing of 
re.ference books 1 films, and fiel,d trips should be of major 
help to the beginning teacher an'Q. to the memb~rs of the 
existing staff. This guide forms the basic foundation-fo$ 
the program, and will aid the teacher in developing under-
standings, skills and attitudes. 
Results.-- The final resu~ts. Qf this study can only be 
measured in time 1 and the effe.ct this curric.ulum guide wiihl 
have on our schools can only ~e assumed. Continuing evaluation 
and development will improve this author's work and improve 
the teaching and learning in our system. 
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